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Abstract 
The professional development of faculty in higher education institutions is a subject of 
much interest. Governing bodies and policy makers in various countries are emphasizing the 
professional development of academics in terms of developing their pedagogical skills and 
abilities as well as investigating how this type of training translates into student learning 
outcomes. The present study investigates the state of professional development for foreign 
language educators in Japanese higher education institutions by adapting an analytic 
framework of major trends in faculty development and applying this framework to 
presentations of research papers at the Japan Association of Language Teachers (JALT) over 
six years from 2014 to 2019. The study reveals that although professional development for this 
group of educators is being addressed, further development is needed as there exist gaps 
between policy and practice in certain categories such as the theorization of PD as an academic 
discipline and the comparison of professional development trends and techniques in higher 
education institutions outside of Japan. The researchers conclude by suggesting areas for 
further investigation of the professional development of this group of educators. 
 
1. Introduction 
The professional development (PD) of university faculty continues to develop as both a 
research discipline and as a means to improve the skills and abilities of academics so that they may 
in turn provide high-quality instructional programs, courses, and curricula to diverse student 
populations with changing societal needs. The research literature reveals that PD programs aimed 
at improving research skills continue to be popular as they have well-established systems of 
incentives in place. However, in the past several years, studies in North America, Europe, and 
Japan are reflective of the fact that there is a growing emphasis by government agencies and other 
policy-making institutions to promote PD activities that develop the pedagogical skills and abilities  
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of academics. By undergoing these PD activities, academics, in theory, should be able to equip 
students with the multiliteracy and multimodal skills of the 21st-century they need to make 
meaningful contributions to modern society. 
The current study aims to identify current PD trends for foreign language educators at higher 
education institutions (HEIs) in Japan, and to determine whether or not PD for this group of 
educators is increasing, and if so, in which areas. Additionally, the researchers hope to pinpoint 
which gaps exist between PD research and activities in policy and practice. To clarify the meaning 
of foreign language educators for the purposes of this paper, the researchers are referring to 
teachers at HEIs in Japan whose primary duties involve teaching language classes, and the 
majority of whom may be of foreign nationality, but not necessarily so.  
 
2. Background and Rationale 
2.1. Professional Development 
Internationally, it has been recognized that the PD of faculty in HEIs is vital to cultivating 
academically successful students, by providing these students with high-quality educational 
opportunities and fostering essential 21st-century skills. The study of PD, itself, is an emerging 
discipline with broad interpretation as to what constitutes PD and little consensus on a standard 
definition. 
In order to both develop PD as a research field and to improve pedagogical practices at the 
university level, a common-knowledge base must be established even at the most fundamental 
levels. For example, through examining the academic literature, it is clear that there are many 
working definitions of professional development (PD). The term continuous professional 
development (CPD) is also frequent in the literature (for a detailed discussion see Inamorato dos 
Santos, Gaušas, Mackevičiūtė, Jotautytė, & Martinaitis, 2019). For the purposes of the current 
study, the terms professional development (PD) and faculty development (FD) are used 
interchangeably.  
 
2.2. Recent Trends in Professional Development of Academics in Higher 
Education 
Within the last 5 years, large-scale reports and studies have been conducted by organizations 
such as the European Commission Joint Research Council's (JRC), Innovating Professional 
Development in Higher Education (Inamorato dos Santos et al., 2019) and the American Council 
on Education’s (ACE) Institutional Commitment to Teaching Excellence: Assessing the Impacts 
and Outcomes of Faculty Development (Haras, Taylor, Sorcinelli, & Von Hoene, 2017). Although 
these studies relate that PD as a research field remains largely under-theorized and under-
researched, there are significant findings that have begun to be identified. These include, but are 
not limited to: the benefits of PD to HEIs, the obstacles to implementing PD programs, and effective 
forms such programs should take (Inamorato dos Santos et al., 2019). 
As PD attracts greater focus in the US and in Europe, Asia continues to develop its field of PD. 
In 2007, the Japan Ministry of Education, Culture, Sports, Science and Technology (MEXT) 
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implemented Article 24-3 of Standards of Establishing Universities (Organized Training for 
Improving Educational Contents), which effectively required universities to provide the necessary 
training to their faculty that would lead to improved teaching practices and class lectures. Faculty 
development (FD) is one of the stated objectives of MEXT's University Council of Japan Interim 
Report, the intent of which is to bolster the professionalism of academics as well as the quality of 
education received by students (MEXT, 2011). This focus on FD has been an ongoing process that 
has sought to improve teaching methodology and class content through self-assessment of teachers 
and other efforts (Suzuki, 2013). 
This study seeks to identify answers, at least in part, to two research questions: (1) Is PD for 
foreign language education faculty increasing as a trend in higher education in Japan? and (2) 
Which types of PD for this group of educators are the most popular? Thus, the purpose of this study 
is to assess both existing trends in the PD of foreign language education faculty and to reveal which 
gaps exist in the context of HEIs in Japan. 
Inoshita (2008) created an analytic framework of research on FD. He categorized trends in 
FD, basing his framework on an analysis of research papers presented at the Kyoto University 
Conference on Higher Education from 2002 to 2007. Inoshita’s (2008) analytic framework was 
adapted by the researchers for use in the present study. Inoshita analyzed a total of 219 FD related 
papers, more than half of which (126) fell into the following 10 categories representing major trends 
in FD (Suzuki, 2013): 
 
1. Class evaluation by students and improvement of teaching. 
2. Utilization of Information and communication technology. 
3. Specified area of study such as intercultural communication, multicultural education, 
information sciences, medical education, social and political sciences. 4. Open classes and 
analysis of the teaching process 
4. Methods of teaching and learning. 
5. Study of students’ and teachers’ roles and behaviors. 
6. Improvement, enrichment, and development of teaching and curricula. 
7. Facility management. 
8. Trends in higher education outside Japan. 
9. Theoretical analysis of faculty development.  
 
Inoshita’s 2008 analytic framework of research on FD provides a useful initial basis from 
which to examine the state of foreign language education FD in Japan.  
 
3. Method 
3.1. Instruments and Data Collection 
In order to understand PD trends related to foreign language education in Japan, the 
researchers conducted an initial analysis of 171 PD paper presentations given at the Japan 
Association of Language Teachers (JALT) International Conference between 2014 to 2019. JALT 
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is a non-profit group that exists to promote the best in language education, teaching and research 
and has nearly 3,000 members across Japan and overseas (“The Japan Association of Language 
Teachers, About Us,” n.d.). Each year, JALT hosts an international conference with over 600 
presentations per year. While some may consider attending a JALT conference as professional 
development in itself, for pragmatic purposes, the researchers selected only presentations 
specifically tagged as professional development. At the time of application, presenters tag the 
category of their presentation from a list of specific categories such as Critical Thinking (CT), 
Language and Technology (CALL), Literature and Language Teaching (LILT), Professional 
Development (PD), and so on. The researchers considered the PD category to be a reasonable 
sample from the entire number of presentations presented at each year's conference. The abstracts 
of all conference presentations were downloaded from the official JALT website at 
https://jalt.org/main/jalts-international-conference.  
 
3.2. Data Analysis 
While the total number of presentations listed under PD in the JALT conference handbooks 
numbered 171 over the six years, presentations that focused on primary or secondary education or 
that focused on JALT internal organizational matters were excluded. This resulted in 15 
presentations being eliminated for a final total of 156 presentations for analysis. The researchers 
reviewed each of the 156 PD-related presentation abstracts and categorized them according to 
Inoshita’s major trends. An additional category, “Other” was added by the researchers to account 
for PD presentations that did not fall directly into one of the 10 major trends categories. Examples 
of this were presentations that focused on graduate study or on how to improve research skills. 
Table 1 below represents the researchers' adapted analytic framework based on Inoshita (2008). 
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Table 1 An Analytic Framework of Professional Development Presentations at the Japan Association of Language 
Teachers International Conference between 2014 to 2019 Categorized into Major Trends in Faculty Development. 
Adapted from Inoshita (2008). 
Framework Categories  Number of 
Presentation
s 2014-2019 
Example Presentation Titles 
1. Class Evaluation by 
Students and 
Improvement of Teaching 
5 Yanase, C. (2019). Activating Student Agency via a Bite-Size Survey 
 
Sato, K. (2017). Limitations of Using the CEQ for Course Evaluations 




11 Beatty, K. (2019). Flipped Learning: Creating Flexible Classrooms 
 
Sengkeo, P. (2018). Inclusive Teaching Through Flipped Classrooms 
3. Specified Area of Study 2 Hooper, D., & Ijima, A. (2019). Native-Speakerism, Power and Professional Roles 
 
Haldane, J. (2019). Interdisciplinary Solutions for You and the World 
4. Open Classes and 
Analysis of the Teaching 
Process 
3 Weston, N. (2019) Lesson Observations for Professional Development 
 
Kobayashi, Y., & Asaoka, N. (2016). Teacher Development Through Class 
Observation 
5. Methods of Teaching 
and Learning 
16 Benevides, M. (2019). Task-Based Language Teaching 101 
 
Garth, C.. (2018) Imagining and Reimagining New Classroom Activities 
6. Study of Students’ and 
Teachers’ Roles and 
Behaviors 
27 Chappell, P. (2019). Discussion and Inquiry Dialogue for the Classroom 
 
Moritani, H., & Iwai, C. (2018). Japanese English Teachers' Role Identities 
7. Improvement, 
Enrichment, and 
Development of Teaching 
and Curricula 
19 Rode, T., Morris, R., & Hayashi, P.M.J. (2019). Performance-Based Blended 
Instruction for FD 
 
Sato, J. (2018). Complex Diversity in the Japanese University 
8. Facility Management 0  
9. Trends in Higher 
Education Outside Japan 
4 Maggioli, G.D. (2017). Shaping the Way We Grow: Teachers and Development 
 
Phan, N. (2014). Collaborative Learning: A Path to Success 
10. Theoretical Analysis 
of FD 
0  
11. Others - Cannot be 




Fujishima, C., & McCandie, T. (2019). Professional Development and JALT 
Conferences 
 
Schmidt, K., Sholdt, G., Cooper, C., Connolly, R., & Takaesu, A. (2019). Sharing 
Experiences with Quantitative Research. 
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4. Results 
The results of the data analysis are presented below. As stated above the first research 
question is as follows: Is PD for foreign language education faculty increasing as a trend in higher 
education in Japan? As represented by Figure 1, it is difficult to tell whether the number of 
university-related PD presentations for foreign language educators at the JALT International 
Conference is increasing or decreasing in the period between 2014 to 2019. The lowest number of 
presentations was in 2017 at 17 presentations and the highest number was 37 presentations in 
2019. While there appears to be substantial growth from 22 presentations in 2018 to 37 
presentations in 2019, it must be noted that in 2019 JALT added a special early session of 13 PD 
workshops in which educators were invited to speak on a variety of topics. Foreign language 
educators who applied to present at the conference and self-categorized their presentations as PD, 
actually numbered 24 (Figure 2). Whether this additional selection of PD workshops arranged by 
JALT will become a yearly event remains to be seen. For this reason, it is too early to conclude that 
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Figure 2. Total number of university-related PD presentations per annum at the JALT International Conference, 
2014-2019, excluding the special early session in 2019 offered by JALT. 
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The second research question asks which types of PD are most popular. The pie chart in 
Figure 3, shows a breakdown of the presentations by category over the six-year period. 
 
 
Figure 3. Total number of university-related PD presentations from 2014 to 2016 broken down by category. 
 
First, it is evident that Other dominates the selection of topics at 44.2%. In other words, the 
greater part of presentations each year target the development of foreign language educators’ 
research skills or the promotion of graduate education, among other topics. Next, Categories 5 
(Methods of Teaching and Learning), 6 (Study of Students’ and Teachers’ Roles and Behaviors) and 
7 (Improvement, Enrichment and Development of Teaching and Curricula) have a healthy 
representation in the double digits at 10.3%, 17.9%, and 12.2%, respectively, for a total of 40.4%. 
Following those, Category 2 (Utilization of Information and Communication in Technology) stands 
at 7.1%. With the emphasis on 21st century skills in university education, this category should 
maintain a steady output of presentations, if not growth in future years. Several categories had 
less than 5% representation over the six-year period. However, of most interest to the researchers 
is the 2.6% achieved in category 9 (Trends in Higher Education Outside Japan). In order to 
professionally develop foreign language educators, understanding the trends that are occurring 
globally is critical. Unsurprisingly, Category 8 (Facility Management) contained no presentations. 
This is not unexpected as most university foreign language educators are not in positions to control 
the use of university facilities. Finally, Category 10 (Theoretical Analysis of Faculty Development) 
also lacked presentations. This indicates that while foreign language educators are focused on some 
areas of PD, few if any are focused on the theoretical foundation of what PD means for foreign 
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language education overall. 
 
5. Discussion 
The results of this study reveal at least two key findings. First, teachers continue to place 
importance on research training as an integral part of their PD as academics in HEIs. While this 
is important, government policy in Japan is redefining FD with an emphasis on improving the 
pedagogical skills of faculty. As summarized in English by Suzuki (2013), Kawashima (2010) of the 
National Institute for Educational Policy Research (NIER), who also established the Japan 
Association for Educational Development in Higher Education (JAED), has stated that Japanese 
universities need to further expand FD in three areas: (1) the improvement of pedagogical skills at 
the educator level; (2) the examination and reform of curriculum and programs at the university 
level; and, (3) the enhancement of organizational development. As indicated from the results above, 
40.4% of the JALT PD-related research presentations from 2014 to 2019 can apply to areas (1) and 
(2). This is a positive trend; nonetheless, PD in these areas must continue to expand in alignment 
with the Japanese government’s policies. 
Furthermore, what needs to be considered are the methods of dissemination of these recent 
PD initiatives and policies and how educators, especially with reference to this study, foreign 
language educators, will become aware of these aforementioned initiatives and policies and become 
accountable for meeting them. The researchers are presently researching methods of 
dissemination for pedagogically-focused PD and have found that online-blended formats are of 
value to foreign language educators, full time and part time, and are perceived as useful by these 
groups (Rode, Morris, & Hayashi, 2019).  
A second finding that garners discussion is that out of 156 presentations over the six years of 
the JALT International Conference, only four presentations were related to PD trends in higher 
education outside of Japan. At first, this might be surprising; however, multiple coinciding factors 
could account for and link to the fact that foreign language educators are not examining PD in 
contexts outside of Japan. For example, PD is still an emerging discipline and therefore definition 
of what constitutes PD varies from country to country and educational context to context. 
Moreover, foreign language educators may not be or perceive themselves to be in a position to affect, 
develop, or change PD in their HEIs. This is a topic of great complexity that requires further 
detailed examination through empirical research, as well as provides opportunities for 
collaborative research. 
 
6. Limitations of the Study and Future Research 
In this study, one of the major limitations is directly related to the methodological approach 
undertaken. First and foremost, although for pragmatic purposes, only 171 PD tagged 
presentations were examined from the entire pool of hundreds of presentations at the JALT 
International Conference each year. The researchers decided that the 156 presentations selected 
for analysis were a representative sample of the thousands of presentations given over the six-year 
period and categorized them according to an adapted version of Inoshita’s (2008) analytic 
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framework of major trends in FD. 
Furthermore, as was noted in the Results section, it was difficult to distinguish any discernible 
trends of growth, either positive or negative from the data analysis. It’s possible that an analysis 
covering a longer time span might show clearer indications of growth, or lack thereof. A final 
limitation that should be mentioned is the sole focus on presentations at the JALT conferences. 
Inclusion of data from other foreign language education conferences that take place in Japan could 
offer more insight into trends in PD at HEIs, as well as affirm or refute what was found in this 
study.  
After applying Inoshita's categories of major trends in FD to the foreign language education 
context, the researchers found that there are gaps that need to be addressed in the kinds of FD 
currently taking place in Japan. One example of this as mentioned above is that policymakers are 
focused on developing a definition of FD with pedagogical implications, whereas, many individual 
educators continue to place emphasis on developing their research skills. These critical gaps are 
indicative that the kinds of PD being promoted at the policy level are not completely aligned with 
what is happening at the practical level. This is most definitely a rich subject matter that is in need 
of further scientific investigation and analysis. 
Having identified some of the areas in need of development in the PD of university foreign 
language educators in Japan, the researchers believe the next step in this investigation is to do a 
comparative study of the PD outside of Japan in terms of the theoretical frameworks and 
implications of PD, while simultaneously conducting more research on PD in the Japanese context. 
A large-scale survey of foreign language educators, their experience with PD, and their perceived 
needs will provide further insight into the research questions at hand.  
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